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	Unit Author

	First and Last Name 
	Shawn Mauser

	School District
	Austin Independent School District

	School Name
	Ann Richards School for Young Women Leaders

	School City, State
	Austin, Texas

	Unit Overview

	Unit Title

	Defining Belief:  An Exploration into Personal Belief Systems

	Unit Summary

	For this unit the student will explore her own personal belief system by 

	Subject Area

	This is a cross curricular unit for social studies and language arts

	Grade Level  

	This unit has been designed with GT middle school students in mind, but may be adapted for other levels

	Approximate Time Needed 

	Approximately five weeks:  Three weeks for research and reflection, two weeks for creation of final products and presentations.

	Unit Foundation

	Targeted Content Standards and Benchmarks 

	(4)  Listening/speaking/culture. The student listens and speaks to gain and share knowledge of his/her own culture, the culture of others, and the common elements of cultures. The student is expected to:

(A)  connect his/her own experiences, information, insights, and ideas with experiences of others through speaking and listening (4-8);

(B)  compare oral traditions across regions and cultures (4-8); and

(C)  identify how language use such as labels and sayings reflects regions and cultures (4-8).

(13) Reading/inquiry/research. The student inquires and conducts research using a variety of sources. The student is expected to:

(A)  form and revise questions for investigations, including questions arising from readings, assignments, and units of study (6-8);

(B)  use text organizers, including headings, graphic features, and tables of contents, to locate and organize information (4-8);

(C)  use multiple sources, including electronic texts, experts, and print resources, to locate information relevant to research questions (4-8);

(D)  interpret and use graphic sources of information such as maps, graphs, timelines, or tables to address research questions (4-8);

(E)  summarize and organize information from multiple sources by taking notes, outlining ideas, and making charts (4-8);

(F)  produce research projects and reports in effective formats for various audiences (6-8);

(G)  draw conclusions from information gathered from multiple sources (4-8);

(H)  use compiled information and knowledge to raise additional, unanswered questions (3-8); and

(I)  present organized statements, reports, and speeches using visuals or media to support meaning, as appropriate (6-8),

(14)  Reading/culture. The student reads to increase knowledge of his/her own culture, the culture of others, and the common elements of cultures. The student is expected to:

(A)  compare text events with his/her own and other readers' experiences (4-8);

(B)  determine distinctive and common characteristics of cultures through wide reading (4-8); and

(C)  articulate and discuss themes and connections that cross cultures (4-8).

(15)  Writing/purposes. The student writes for a variety of audiences and purposes and in a variety of forms. The student is expected to:

(A)  write to express, discover, record, develop, reflect on ideas, and to problem solve (4-8);

(B)  write to influence such as to persuade, argue, and request (4-8);

(C)  write to inform such as to explain, describe, report, and narrate (4-8);

(D)  write to entertain such as to compose humorous poems or short stories (4-8);

(E)  select and use voice and style appropriate to audience and purpose (6-8);

(F)  choose the appropriate form for his/her own purpose for writing, including journals, letters, editorials, reviews, poems, presentations, narratives, reports, and instructions (6);

(G)  use literary devices effectively such as suspense, dialogue, and figurative language (5-8); and

(H) produce cohesive and coherent written texts by organizing ideas, using effective transitions, and choosing precise wording (6-8).

(20)  Writing/inquiry/research. The student uses writing as a tool for learning and research. The student is expected to:

(A)  frame questions to direct research (4-8);

(B)  organize prior knowledge about a topic in a variety of ways such as by producing a graphic organizer (4-8);

(C)  take notes from relevant and authoritative sources such as guest speakers, periodicals, and on-line searches (4-8);

(D)  summarize and organize ideas gained from multiple sources in useful ways such as outlines, conceptual maps, learning logs, and timelines (4-8);

(E)  present information in various forms using available technology (4-8);

(F)  evaluate his/her own research and raise new questions for further investigation (4-8); and

(G) follow accepted formats for writing research, including documenting sources (6-8).

Texas Essential Knowledge and Skills:  Social Studies (World Cultures)

(15)  Culture. The student understands the similarities and differences within and among cultures in different societies. The student is expected to:

(A)  define the concepts of culture and culture region;

(B)  describe some traits that define cultures;

(C)  analyze the similarities and differences among selected world societies; and

(D)  identify and explain examples of conflict and cooperation between and among cultures within selected societies such as Belgium, Canada, and Rwanda.

(16)  Culture. The student understands that certain institutions are basic to all societies, but characteristics of these institutions may vary from one society to another. The student is expected to:

(A)  identify institutions basic to all societies, including government, economic, educational, and religious institutions; and

(B)  compare characteristics of institutions in selected contemporary societies.

(17)  Culture. The student understands relationships that exist among world cultures. The student is expected to:

(A)  explain aspects that link or separate cultures and societies;

(B)  explain the impact of political boundaries that cut across culture regions;

(C)  analyze how culture traits spread;

(D)  explain why cultures borrow from each other;

(E)  evaluate how cultural borrowing affects world cultures; and

(F)  evaluate the consequences of improved communication among cultures.

(18)  Culture. The student understands the relationship that exists between artistic, creative, and literary expressions and the societies that produce them. The student is expected to:

(A)  explain the relationships that exist between societies and their architecture, art, music, and literature;

(B)  relate ways in which contemporary expressions of culture have been influenced by the past;

(C)  describe ways in which societal issues influence creative expressions; and

(D)  identify examples of art, music, and literature that have transcended the boundaries of societies and convey universal themes.

(19)  Culture. The student understands the relationships among religion, philosophy, and culture. The student is expected to:

(A)  explain the relationship among religious ideas, philosophical ideas, and cultures; and

(B)  explain the significance of religious holidays and observances such as Christmas and Easter, Ramadan, and Yom Kippur and Rosh Hashanah in selected contemporary societies.

(20)  Science, technology, and society. The student understands the relationships among science and technology and political, economic, and social issues and events. The student is expected to:

(A)  give examples of scientific discoveries and technological innovations, including the roles of scientists and inventors, that have transcended the boundaries of societies and have shaped the world;

(B)  explain how resources, belief systems, economic factors, and political decisions have affected the use of technology from place to place, culture to culture, and society to society; and

(C)  make predictions about future social, economic, and environmental consequences that may result from future scientific discoveries and technological innovations.

(21)  Social studies skills. The student applies critical-thinking skills to organize and use information acquired from a variety of sources including electronic technology. The student is expected to:

(A)  differentiate between, locate, and use primary and secondary sources such as computer software; interviews; biographies; oral, print, and visual material; and artifacts to acquire information about selected world cultures;

(B)  analyze information by sequencing, categorizing, identifying cause-and-effect relationships, comparing, contrasting, finding the main idea, summarizing, making generalizations and predictions, and drawing inferences and conclusions;

(C)  organize and interpret information from outlines, reports, databases, and visuals including graphs, charts, timelines, and maps;

(D)  identify different points of view about an issue or topic;

(E)  identify the elements of frame of reference that influenced participants in an event; and

(F)  use appropriate mathematical skills to interpret social studies information such as maps and graphs.

(22)  Social studies skills. The student communicates in written, oral, and visual forms. The student is expected to:

(A)  use social studies terminology correctly;

(B)  incorporate main and supporting ideas in verbal and written communication;

(C)  express ideas orally based on research and experiences;

(D)  create written and visual material such as journal entries, reports, graphic organizers, outlines, and bibliographies; and

(E)  use standard grammar, spelling, sentence structure, and punctuation.

(23)  Social studies skills. The student uses problem-solving and decision-making skills, working independently and with others, in a variety of settings. The student is expected to:

(A)  use a problem-solving process to identify a problem, gather information, list and consider options, consider advantages and disadvantages, choose and implement a solution, and evaluate the effectiveness of the solution; and

(B)  use a decision-making process to identify a situation that requires a decision, gather information, identify options, predict consequences, and take action to implement a decision.



	Student Objectives/Learning Outcomes

	[image: image1.jpg]Enter a prioritized list of content objectives that will be assessed and students will master by the
end of your unit.




1. The student will identify the core principals of his/her belief system.  He/she will support these principals using information gained from his/her own research.

2. The student will demonstrate a clear understanding and position of his/her belief system through written language and class presentation.

3. The student will guide himself/herself through the research process, adhere to deadlines, and submit a correctly formatted works cited list at the end of the unit. 

	Curriculum-Framing Questions

	
	Essential Question 
	Who am I within my belief system?

	
	Unit Questions
	Are individual belief systems important?  Why or why not?  
How does one establish a personal belief system?

Is religion a requirement for a belief system?

	
	Content Questions
	What is a belief system?  
What are some examples of belief systems?

What are the elements of a personal belief system?



	Assessment Plan

	Assessment Timeline

	Before project work begins

Students work on projects and complete tasks

After project work is completed

· Prior to beginning research students will view a short presentation of questions that require them to delve into their own belief systems and attitudes.  They will respond to these questions in writing.  

· After responding in written form, each student will schedule at  least one writers/thinkers conference with the teacher(s) and at least two writer/thinker conference with peers.
· Students will then update written responses, and  identify the areas that they need to investigate during the research portion of the project.
· Students will use the rubric as a guide through out the project.  They will also use grading checklists and be required to meet assigned deadlines.  

· Students will also be required to maintain a journal that chronicles the research process.

· Writing/thinking conferences will be ongoing throughout
· The final wave of assessments will include evaluation of all journal entries and final products  for depth of thought and relevance.  

· Students will evaluate themselves against the rubric and will defend their performance to a group of peers and to the teacher.


	Assessment Summary

	[image: image2.png]Describe the assessments that you and your students use to gauge needs, set goals, monitor progress,
provide feedback, assess thinking and processes, and reflect on learning throughout the learning cycle.
These might include graphic organizers, journal prompts, anecdotal notes, checklists, conferences,
questioning, and rubrics. Also describe the artifacts of student learning that you assess, such as products,
presentations, written documents, or performances and the assessments you use. Describe in the
Instructional Procedures section who uses the assessments, how they are used, and where they occur.





	Student will be continually assessed during all stages of the project.  These assessments include 

· self-grading checklist that direct the student in his or her own learning progress and assist in planning for deadlines

· conferences with teacher and peers 

· teacher observations and anecdotal records

· journaling and reflection 

· formal rubric 

Student will produce…

· One weblog journal that chronicles his/her research and insights

· One multimedia production that demonstrates personal insight and depth of understanding about his/her belief system.  

	Unit Details

	Prerequisite Skills

	[image: image3.png]Conceptual knowledge and technical skills that students must have to begin this unit





	Before beginning this project, students must have a comfortable understanding of…

· the research process

· evaluation of information sources for relevancy, accuracy, and authority

· iMovie and/or GarageBand (or other program(s) of similar use

	Instructional Procedures

	[image: image4.png]A clear picture of the instructional cycle. A description of the scope and sequence of student
activities and an explanation of how students will be involved in planning their own learning.





	After reading Life of Pi students will begin exploring their own belief systems using the Big6 as their research framework.  

The teacher should be careful to explain that the focus of this project is not to discredit any belief system but for all of the students to come to a greater understanding of their own belief systems and to gain new respect for the beliefs of others.

Introduction (Estimated time needed: 1.5 hours)

Students will view the slideshow introduction.  Afterward, they will spend ten to fifteen minutes drafting their initial responses to the questions asked within the intro.  

Next, students will delve into the framing questions within a Socratic circle format.  (See support materials for information on using a Socratic circle discussion.)  
After discussing each question within the discussion circle, students will take time to begin writing their reflections about the discussion and their feelings.  This written response will become the first entry in their weblog journal.  

Distrubute and discuss rubric and grading checklists. (See support materials.)
Planning for Research (Estimated time needed: 45 minutes)

After their initial self reflection, students will begin crafting their research plan using the Big6 Passport handout. (See support materials for copy of handout.)  Steps include 1)Task definition, 2)Identification of sources, 3)Location and access of sources, 4)Use of information, 5) Synthesis of information 6)Evaluation of process and product. Once the Passport is complete, each student must conference with the teacher before beginning the research process.  It will be helpful if both the English and social studies teacher cooperate on this task, since there are likely to be a number of students waiting for a conference during the first day or so.

Research Process (Estimated time needed: 10 hours/2 weeks

With the research plan in place and permission to proceed from the teacher, students will begin their research in earnest.   Students will log their progress in their weblog journals.   (Hint:  The teacher(s) should subscribe to these weblogs using rss.  This will make it easy to keep up with each student’s progress and allow the teacher to easily respond to student work.


	Accommodations for Differentiated Instruction

	
	Resource Student
	[image: image5.png]Describe accommodations and support for students, such as extra time for study,
adjusted learning objectives, modfied assignments, grouping, assignment
calendars, adaptive technologies, and support from specialists. Also describe
modifications in how students express their learning (example: oral interview
instead of a written test),




Modification may be made as required by the student Individual Education Plan.  Depending on the student’s ability at abstract thought, the project may be streamlined and shortened to fit the student’s needs. 



	
	Nonnative English Speaker
	[image: image6.png]Describe language support, such as English Language Learner (ELL), instruction
and tutoring from more able bilingual students or community volunteers.
Describe adaptive materials, such as first-language texts, graphic organizers,
illustrated texts, dual-langusge dictionaries, and transiation tools. Describe
rodifications in how students express their learning, such as first language
rather than English or an oral interview instead of @ written test.




Students might need assistance locating resources in their own language, such as the Spanish language resources available on iBistro’s Knowledge Portal.  Further modification may be made depending on student need and his/her level of English proficiency.   

	
	Gifted Student
	[image: image7.png]Describe the various ways students may explore curriculurn content, including
independent study, and various options through which students can demonstrate
or exhibit what they have learned, such as more challenging tasks, extensions
that require in-depth uncoverage, extended investigation in related topics of the
learner's choice, and open-ended tasks or projects,




This unit has been designed with the needs of gifted students in mind.  

	Materials and Resources Required For Unit

	Technology – Hardware (Click boxes of all equipment needed)             


	 FORMCHECKBOX 
 Camera 

 FORMCHECKBOX 
 Computer(s) 

 FORMCHECKBOX 
 Digital Camera 

 FORMCHECKBOX 
 DVD Player

 FORMCHECKBOX 
 Internet Connection 
	 FORMCHECKBOX 
 Laser Disk

 FORMCHECKBOX 
 Printer 

 FORMCHECKBOX 
 Projection System 

 FORMCHECKBOX 
 Scanner 

 FORMCHECKBOX 
 Television 
	 FORMCHECKBOX 
 VCR 

 FORMCHECKBOX 
 Video Camera 

 FORMCHECKBOX 
 Video Conferencing Equip.

 FORMCHECKBOX 
 Other      

	Technology – Software (Click boxes of all software needed.)

	 FORMCHECKBOX 
 Database/Spreadsheet 

 FORMCHECKBOX 
 Desktop Publishing 

 FORMCHECKBOX 
 E-mail Software

 FORMCHECKBOX 
 Encyclopedia on CD-ROM 
	 FORMCHECKBOX 
 Image Processing 

 FORMCHECKBOX 
 Internet Web Browser 

 FORMCHECKBOX 
 Multimedia 


	 FORMCHECKBOX 
 Web Page Development 

 FORMCHECKBOX 
 Word Processing 

 FORMCHECKBOX 
 Other iBistro, diigo, del.icio.us, gmail, Skype 


	Printed Materials
	[image: image8.png]Textbooks, curriculum guides, story books, lab manuals, reference
rmaterials, etc,




Students are responsible for gathering their own sources for this project.  The teacher will provide all unit support materials needed for organizing information and assessment.

	Supplies
	[image: image9.png]Essential items that have to be ordered or gathered to implement your unit
and are specific to the course of study. It is not necessary to include
everyday items that are common to all classrooms.




Prior to the unit, students must create their own accounts at the following sites:  Blogger/Blogspot, diigo, del.icio.us, and Gmail

	Internet Resources
	[image: image10.png]Web addresses (URLs) that support the implementation of your unit




iBistro Knowledge Portal databases, Blogger/Blogspot, del.icio.us, library Web site, 

	Other Resources
	[image: image11.png]Field trips, experiments, guest speakers, mentors, other students/
Classrooms, community members, parents, etc,




Students may seek input from outside experts as needed for their research.  Students are responsible for arranging for these sources.  
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